The Honorable Mitch McConnell The Honorable Nancy Pelosi

Majority Leader Speaker of the House

US Senate US House of Representatives
Washington, DC 20510 Washington, DC 20515

The Honorable Charles Schumer The Honorable Kevin McCarthy
Minority Leader Minority Leader

US Senate US House of Representatives
Washington, DC 20510 Washington, DC 20515

July 16, 2020

United States Congress
Washington, D.C. 20515

Re: Supplemental Funding for English Learners/Title lll in Next COVID Relief Package

Dear Speaker Pelosi, Majority Leader McConnell, Minority Leader McCarthy and Minority Leader
Schumer:

We thankyou for coming togetherto pass the bipartisan Coronavirus Aid, Relief, and Economic Security
(CARES) Act which provides much-needed relief for schools and communities across the country amidst
this COVID-19crisis. As the reach of COVID-19 continuesto grow, and with the new school year
approaching, the needs of students, families, and schools continue to grow as well —particularly for
English learners and other underserved students—making it critical for Congresstoact now and pass
another COVID relief package.

We are thankfulto Senators Murray, Schumer, and other co-sponsoring Senators forintroducing the
Coronavirus Child Care and Education Relief Act (CCCERA) in June, which would provide $430 billion to
addressthe nation’s childcare and education crises brought on by the COVID-19 pandemic. The CCCERA
provides much needed relief to students, families, and schools, and specifically includes $1 billion in
supplementalfunding for Title |1l of the Elementary and Secondary Education Act that would support the
needs of ELs.

We are writing to urge you to include $1 billion in supplementalfundingforTitle Ill of the Elementary
and Secondary Education Act in the next COVID relief package to help ensure that states and districts
have the necessary resourcesto address the unique needs of our EL students.

Currently, there are more than 4.9 million ELs enrolled in K-12 public schools, constituting one in 10
students.! ELs are a large and growing population in our nation’s schools and they need specificsupports
and services forsuccess. Nearly 60 percent of ELs live in households where income levels are less than
185 percentof the federal poverty line and nearly 700,000 ELs also have disabilities. ?

Despite educators’ best efforts during this crisis, it is proving difficult to provide high -quality online
instruction for ELs due to lack of electronic devices, connectivity, digital curricula specifically designed
for ELs, and teachertraining foronline instruction. Additional resources are needed now to meet the



challenges of distance learning forELs, and to prepare forthe increased support EL students will need in
the coming school year.

Title 11l is the only federal funding stream specifically dedicated to the teachingand learning of EL
studentsandis sorely underfunded. While the EL population has grown by over 28 percentoverthe past
two decades, federalTitle |l funds dedicated for EL students have only increased by 1 percentsince
2009.3 Infact, forty-three states saw the numberof ELs increase, with growth as high as a 765 percent
increase in South Carolina.? In nine states, the EL populationis above 10%, including California (20.2%),
Washington (11.1%), Texas (17.2%), and Florida (10.3%).°

Schools and districts across the country are working hard to serve all students the bestthey can, but
distance learning is notreaching all students equitably. In March, a Los Angeles high schoolwith a 37
percent EL student population found thatonly 1 in every 20 students had computer devices and internet
access at home.® Parallelexamples can be found across states and especially in communities serving
some of the nation’s most vulnerable students.

ELs will also be disproportionately impacted by extended period that students willbe without
classroom-based instruction. According to NAEP (2019), only 10 percent of 4" grade ELs are at or above
the proficientlevelin reading and only 16 percentin math.’” Inaddition, 85.3 percent of students
nationwide graduated from high school on time in 2018, but the rate was only 68.3 percentfor ELs.8In
the face of this crisis, many students will experience asignificant COVID-19 learning slide on top of the
traditional summer learningloss that will create a snowball effect forstudents when schools reopen.
With a commitmentto additional funding, however, schools can mitigate some of those losses. They can
improve their planning and interventions, build capacity to address the learning slide and putELs ona
path to successin 2020-21.

The U.S. Department of Education requires Title Il funds to be used for language instruction education
programs (LIEPs), teacher professional development, and other effective activities and strategies
including parent, family, and community engagement.® Title Ill funds may also be used foracquiring or
developing educationaltechnology and accessing electronic networks. This is particularly important for
students whose parents are not native English speakers and need to receive accessible materials that
explain how to support their child in a virtual learning environment at home. Additional funding for Title
I1lwould support ELs, beyond whatis providedin Title I, in the midst of this crisis.

All of these reasons make it imperative for Congress to provide $1 billion in additional funding for Title IlI
to help ensure resources exist to meet both the immediate and growing challenge sin serving our EL
students. This funding would provide critical supportsfor EL students, families and educators in this time
of crisis, including:

e Provide access to online learning for ELs. As of early 2019, 26 percent of American households
earningless than $30,000 did not have broadband internetat home.* For ELs withoutinternet
access, online learning is completely inaccessible. Targeted and increased investmentin online
learning supportsforELs -- including devices, connectivity, and digital programs specific to the
needs of ELs -- are essentialto prevent ELs from being shut out of the learning process. In
addition, there exists agap in the overall development of digital resources designed to serve the
unique learning needs of ELs, especially resources designed to supporttheiraccess to the core



curriculum. This is critical to ensure ELs continue to both develop language and develop
academic contentknowledge.

Support professional development in digital instruction for teachers of ELs. In 2019, the U.S.
Department of Education found that districts were less likely to report providing professional
developmentfordigital learning resources forinstructing ELs as compared with professional
development forinstructing generaleducation students. The study also showed thatteachers
who worked with ELs were more aptto use generaldigital resources rather than tools designed
specifically for ELs.*? In the midst of schoolclosures, it is vital that educators understand how to
adapt online learning resources to make them accessible to ELs, otherwise the opportunity gaps
seen prior to the pandemiccould be exacerbated.

Uphold requirements to engage and communicate with parents of ELs. Families are learning to
navigate a new and unfamiliar mode of online learning at home, and the challenges can be
particularly acute for families of EL students with disabilities, who have to navigate new
methods of service provision as well. Districts must actively work to address the language and
cultural barriers faced by parents of ELs. ESSA includes provisions calling for local education
agencies receiving Title | fundsto “implementan effective means of outreach to parents of
English learnersto inform the parents regarding how the parents can be involvedin the
education of their children,” but given the abundant competing priorities in Title | funding, it is
important thatTitle Il help support this specific purpose in this time of crisis.?3

Expand summer and afterschool learning to address the learning gap. Prior research on
summer learningloss has found students can lose somewhere from two weeks to two months
of academicgrowth overthe summer. However, recent research suggests the typical summer
learning slide will be significantly worse this year given the widespread disruption in education.
EL students would benefitfrom augmented learning programs during summer and after school
in the nextschoolyearto help make up forthe extended loss of learning due to school closures
and distance learning challenges they are experiencing.

Provide mental health supports for ELs. Many ELs are experiencing high levels of stress --
parents have lost their jobs,, they have family members who are sick or have died —all factors
that are especially damaging for students from mixed status families or legal permanent
residents who have been left out of emergency economicrelief and access to health care. The
majority of ELs are 2nd or 3rd generation Americans but may belongto families that won’t
receive this help. For the nearly 6 million U.S. citizen children who live with at least one
undocumented parentor caregiver and who already face an uncertain future, the painand
hardship exacerbated by the pandemiccan be overwhelming. Mental health supports are
needed to mitigate the risk of social and emotionalstress on students’ wellbeing. Title Ill funds
can help district leaders, teachers, and other education support staff receive training in trauma-
informed practices. Additionally, schools need funding to provide counselors, social workers,
and psychologists who can serve ELs’ mental health and emotional needs as they transition back
to schools.


https://blogs.edweek.org/edweek/inside-school-research/2019/06/questioning_summer_learning_loss.html
https://blogs.edweek.org/edweek/inside-school-research/2019/06/questioning_summer_learning_loss.html

Thank you for yourleadership and attention to these critical education priorities within a broader
COVID-19response. We appreciate your consideration of our request. Should you have any questions,
please contact Bayly Hassell bhassell@unidosus.org.

Sincerely,

ACTFL (VA)

ALL In Education (AZ)

Amber CharterSchools (NY)

American Federation of Teachers, AFL-CIO

Association for the Advancement of Mexican Americans (AAMA) (TX)
Association of Latino Administrators and Superintendents (ALAS)
Augustus F. Hawkins Foundation

Bexar County Community Health Collaborative (TX)

Brighton Park Neighborhood Council (IL)

Building Skills Partnership (CA)

California Association for Bilingual Education (CABE)

Californians Together

Canal Alliance (CA)

Center City Public Charter Schools (DC)

CenterforApplied Linguistics (CAL)

CenterforLatino Progress— CPRF (CT)

Centro Campesino (FL)

Centro de Salud Familiar La Fe, Inc. (TX)

Centro Hispano de East Tennessee (TN)

CentroNia (DC)

Chicanos PorLa Causa (AZ)

Childhood Education International

Clearinghouse on Women's Issues

Collaborative for Academic, Social, and Emotional Learning (CASEL)
Colorado Latino Leadership, Advocacy, & Research Organization (CLLARO) (CO)
Committee for Children

Committee for Hispanic Children and Families (NY)

Common Sense Media

Community Council of Idaho (ID)

Conexidon Américas (TN)

Corporacién Desarrollo Econdmico, Vivienday Salud (CODEVYS) (PR)
Council of Administrators of Special Education

CypressHills Local Development Corporation (NY)

Disability Rights Education & Defense Fund (DREDF)

Dr. M.L.G.Gonzalez Charter School (TX)

Dual Language Education of New Mexico (DLeNM)

EDGE Consulting Partners

Edu-Futuro (VA)

Education Reform Now


mailto:bhassell@unidosus.org

El Centrode la Raza (WA)

El Colegio High School (MN)

El Sol Science and Arts Academy (CA)

Enterprising Latinas, Inc. (FL)

Feminist Majority Foundation (VA)

Greater Lawrence Community Action Council (MA)

Gulf Coast Council of La Raza/ML. Garza-Gonzalez Charter School (TX)

Gulf Coast Council of La Raza/ML. Garza-Gonzalez Charter School (TX)

Hispanic Association of Colleges and Universities (HACU)

Hispanic Center of Western Michigan (Ml)

Hispanic Interest Coalition of Alabama (AL)

Hispanic Services Council (FL)

IDEA Public Schools (TX)

Intercultural Development Research Association (IDRA)

Jamestown Community Center (CA)

Japanese American Citizens League

Joint National Committee for Languages and National Council for Languages and International Studies
(JNCL-NCLIS)

KIPP (National)

KIPP NYC (NY)

La Causa, Inc. (WI)

La Paz Chattanooga (TN)

Latin AmericaCommunity Center (DE)

MAAC (CA)

Mary's Center (DC)

Massachusetts Foreign Language Association (MaFLA)

Mexican American Council (FL)

Mexican American Legal Defense and Educational Fund (MALDEF)

Mexican American Unity Council, Inc (TX)

Migration Policy Institute’s National Center on Immigrant Integration Policy

NAACP

National Alliance for Partnershipsin Equity (NAPE)

National Association for Bilingual Education (NABE)

National Association of English Learner Program Administrators

National Center for Learning Disabilities (NCLD)

National CenterforTeacherResidencies (NCTR)

National Center for Transgender Equality

National CenterforYouth Law

National Education Association (NEA)

National School Boards Association (NSBA)

National Urban League

New America, Education Policy Program

Northwest Side Housing Center (IL)

OCA - Asian Pacific American Advocates



One Stop Career Centerof PR, Inc. (PR)

Para Los Ninos (CA)

Pennsylvania State Modern Language Association (PSMLA)
PODER (IL)

ReGeneration Schools (IL)

Rocky Mountain Prep (CO)

Southeast Asia Resource Action Center (SEARAC)
Southern Conference on Language Teaching (SCOLT)
Southwest Economic Solutions (M)

TESOL International Association

The Chicano Federation (CA)

The Education Trust

The Leadership Conference on Civil and Human Rights
TODEC Legal Center (CA)

UnidosUS

Union for Reform Judaism

University of Maryland Baltimore County (MD)
Volunteer State Seal of Biliteracy (TN)

Watts/Century Latino Organization (CA)

YPI Charter Schools (CA)



